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ABSTRACT.

It is widely known that teaching as a social and historical category, during
various periods of civilizational development, was characterized by several
direct and specific factors, with the pupil (student) as a specific category.
The status of the student in the process of teaching has been changing
during the historical development of the society, which resulted in the
change of their role. During the teaching process, the student is preparing
for various roles in the society. Therefore, teaching should be in the function
of accommodating conditions and enabling the student to participate in
decision-making, to develop skills and habits, as well as to develop the abil-
ity for learning, thinking, remembering, problem solving, and intellectual
independence, as well as the ability to use the gained knowledge in practice.
Due to all the previously mentioned, main attention of this paper will be
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status and role in the historical development of teaching, with particular
attention on the condition and problems in contemporary teaching.
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INTRODUCTION

284

The longest, the most beautiful, and the most turbulent part of
their lives, children and youngsters spend as pupils in school and
similar educational institutions. In those institutions, they learn,
develop habits and abilities, develop the scientific view of the
world, as well as prepare how to proceed with their further educa-
tion and gain experience to perform various vocations. A high
degree of agreement exists among most of the people involved in
any kind of educational work that the school is a community which
supports the development of psychophysical, socio-cultural poten-
tials, as well as development of abilities, which will enable the use
of acquired knowledge in practical work. Similarly, a high degree of
consensus exists regarding the contemporary teaching and its
main task, which should be the exclusion of traditional approach
and development of the conditions in which the students will be
responsible for their own learning.

The entire XX century, especially its second half, and the begin-
ning of the XXI century are characterized by reformist ideas aiming
to create the ideal concept of education. The conditions of the “old
school”—with the student as the passive receiver and the re-pro-
ducer of the learning content, obliged to carefully listen to the
words of the teacher and memorize and reproduce them as precise-
ly as possible—have been widely and justifiably criticized by peda-
gogues and experts from various scientific fields. Nevertheless,
even with the “new school” offering qualitatively new theoretical
and practical solutions for the position and role of the student in
the teaching process, the question is what has changed and how
have those changes affected the position of the student; or if there
is still the discrepancy between contemporary pedagogical theory
and the teaching practice. This is the main shift in the student’s
status and it is influenced by various subjective and objective fac-
tors. The modern age has brought certain changes, which inevita-
bly affect the teaching process. That is why it has to be prepared to
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face the challenges of the modern era and to create the necessary
conditions for the transformation of student’s status. The result
should be the acceptance of students as equal partners, both as
active and genuine subjects in the process.

STUDENT’S STATUS IN TEACHING DURING
THE HISTORICAL DEVELOPMENT OF SOCIETY

The process of teaching is a social and historical category and is
shaped by various direct and indirect factors. The student is con-
sidered the most important direct factor. They happen to be the
most important raison d'étre of the whole school system and the
teaching practice (KoBauesuh, 2017, p. 640). Throughout the histor-
ical development of the society and school, the pedagogical view of
the student in the teaching process was always present. Hence, it is
necessary to point to some evolutional characteristics of the peda-
gogical position of the student throughout the history of school
development. In the beginning of the school history, in countries of
the Ancient East (India, China, Babylon, and Egypt), the aim of the
education was to provide the sufficient number of literate people.
This was the crucial aspect of the existence and the development of
the society. The process of teaching was mainly directed towards
gaining basic literacy—reading, writing, and knowledge of the law.
Later, during the Antiquity era, the aim of education was directly
conditioned by the needs of the slaveholding society, significantly
differing from country to country. The best way to learn about it is
by reading about the ways of teaching in Sparta, Athens, and Rome.
The education in Sparta was subjected to military discipline and
the youth in school were taught to be obedient in executing the
tasks, to be brave, persistent, harsh, and cunning in battle. There
was no room for their free development. They were also severely
punished for any kind of disobedience. Meanwhile in Athens, the
focus was on the harmonious development of the student, with sig-
nificant attention put on cognitive, moral, and physical education.
First schools in Rome practiced a very rigid discipline with fre-
quent and severe physical punishments. Their students learned by
heart. Later, with the appearance of M. F. Qantilian (Marcus Fabius
Quintilianus, 35-96 AD), students exercised their oratory skills, due
to the existing belief that only good orators could appease the
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internal mutinies and disputes. In addition to that, the students in
Rome were taught to be good warriors, since the Rome was a mili-
tary state, the education had a military character as well.

What characterizes the schools of ancient eastern civilizations
and the classical period is the fact that the student was in a subor-
dinate position, blindly obedient. The adjustment of their personal-
ity was in accordance with the interests and needs of the
slaveholders’ class. Somewhat better position was that of a student
in Athens, where general education was combined with the mili-
tary education. It purported the knowledge of philosophy, politics,
science, art, and law. The student also had the right to choose a
teacher. The fact is that there was subdual, hard work, careful lis-
tening, learning without significant psychological activity, bodily
punishment, blind respect for teacher’s authority, education for
the purpose of a particular class, and a lack of opportunities to
form the scientific view of the world. This leads to the conclusion
that, in the times and schools mentioned above, the students were
treated as objects.

When the Roman Empire collapsed in 476 AD, so did the slave-
holding society and the new feudal system was formed. The com-
plete authority in the state was taken over by the church, which
also had a monopoly over most of the aspects of life and work, and
accordingly over science and education, as well. The science was
considered a “theology’s handmaid” and the education had a reli-
gious character. Priests were assigned to be the teachers and they
were preaching the unconditional obedience, sufferance, modera-
tion, work, and asceticism. The aim of teaching was to instil obedi-
ence and loyalty toward God’s will (KoBauesuh, 2017, p. 646).
According to the nature of the education, first schools in the feudal
society were clerical (in monasteries, cathedrals, and parishes) and
students were trained to become clergymen. Lecturing was based
on mechanical learning of church books which were firstly copied
by the students, then used to study from them in Latin. Reading,
writing, and Latin presented the base for a teaching programme in
clerical schools. Passive methods of teaching were used in the pro-
cess, learning lacked understanding (involving only what was nec-
essary for doing the work), and the role of the teacher was a
dominant one. This kind of organization of the teaching process
characterized by students’ servitude to the pedagogical authority
of the church doctrine created conditions for the development of
perception by which the position of the student was the least con-
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venient during the feudalism, when compared to the very begin-
ning of teaching and tuition.

The further development of the society brought along the crea-
tion of new ideas for the organisation of teaching. The aim was to
aspire toward reconciliation between reason and religion, the
adjustment of faith and science (scholastics), and formation of a
new view, which would place the human into the centre of atten-
tion, together with the spectre of changes and restorations—
Humanism and Renaissance. This approach created conditions for
the development of the view by which the student would be the
most important factor, their personality would be respected, and
their natural course of development appreciated. In regards to
that, the church monopoly over education and tuition was harshly
criticized. Furthermore, corporal punishment and the student role
and position in the teaching process was frowned upon. Special
attention was awarded to intellectual education. Mere mechanical
learning was criticized and the focus was placed on the importance
of student’s activity in the process of acquiring knowledge. One of
the most well-known pedagogues and humanists, Michel Mon-
taigre (Michel de Montaigre, 1533-1592), believed that “[...] it is
necessary to notice not by mere listening, but by acting upon, in
order for the knowledge to become an internal achievement”
(Montaigre, 1953, p. 54). The representative of the utopian social-
ism, Thomas More (Thomas More, 1477-1535), insisted on the
knowledge which would be practically applicable and which should
arise from the conscious involvement of the student. Likewise, the
founder of materialistic philosophy, Francis Bacon (Francis Bacon,
1561-1626), did the same.

Humanism and Renaissance, and especially the appearance of
the new bourgeois society with a whole “pleiad” of pedagogical and
didactical theoreticians and practitioners, created conditions for a
new attitude toward the position and the role of a student in the
teaching process. This issue was considered by all the classical
thinkers of pedagogy—Joanes Amos Komenius (1592-1670), John
Locke (1632-1704), Jean-Jacques Rousseau (1712-1778), Johann
Heinrich Pestalozzi (1746-1827), Johann Friedrich Herbart
(1776-1841), Friedrich Wilhelm August Frobel (1782-1852), Frie-
drich Adolph Wilhelm Diesterweg (1790-1866), John Dewey
(1859-1952), Georg Kerschensteiner (1854-1932), K. D. Ushinsky
(KoncrauTtun JiIMutpreBud YMHCKMIA, 1824-1871), A .S. Makaren-
ko (ATOH CeMéHOBMY MaxkapeHKo, 1888-1939), N. K. Krupskaya
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(Haméxna KoucrantviHoBHa Kpyrckas, 1869-1939), Edward Lee
Thorndike (1874-1949). The core of their views lies in the criticism
of the “old school”. It was characterized by the status of the student
as an object, their subordinate position in the teaching process,
insufficient activity (mechanical learning and reproducing the
learned), rigid organization of teaching, physical punishments, and
belittlement of the students. Their views contributed to the
appearance of new ideas in the history of pedagogy. The favourable
pedagogical climate for the change of the student’s status was cre-
ated. Since then, students gained a more active status, appreciation
of their personality, adjustment of the teaching process according
to their natural abilities, opportunity to learn by involving one’s
intellectual activity, and developing logical thinking.

STUDENT’S STATUS IN CONTEMPORARY TEACHING

288

The authors who closely dealt with the position of the student in
the school system (SimleSa, 1970; Poljak, 1972; Mali¢, 1972;
Prodanovi¢ & Nickovié, 1974; Bandjur, 1984; Bandjur, 1985; Lavrn-
ja1985; Havelka 1999; Havelka, 2000; Mujanosuh, 2008; Tot, 2010;
KoBauesuh, 2017) consider the medieval, authoritative, etatist
school—which was dominated by the so called “repressive pedago-
gy” with repressive ways of upbringing, based on old authority, rig-
id requests, iron discipline, and ruthless punishments—as
diametrically opposite to the modern educational system. For
example, after the statement that the grounds of the “old school”
and its teaching methods were significantly moved by the intensive
development of natural sciences, with some “painful punches” giv-
en by the studies in child and differential psychology, V. Bandjur
(1984, pp. 465-469) discussed Rousseau’s pedagogical naturalism
based on natural development of a child; Dewey’s pedagogical sub-
jectivism, which apostrophized the experience of the student; Ker-
schensteiner’s working-school, whose essence was to use the least
material for memorizing and gain the maximum skills, abilities,
and working joy; Adolph Ferier’s active school promoting the edu-
cational process of children’s well-being based on biology; and
experimental pedagogy as opposed to the “old school” with the
experiment, systemic observation, statistical techniques, and
mathematical models like those from the natural sciences.
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In addition to directions affirming the subjective position of the
students, V. Bandjur (1984, pp. 471-479) also spoke of teaching sys-
tems which resulted from the radical critique of the “old school”
and the class system, particularly by referring to the following sys-
tems of teaching:

- the teaching system of J. O. Decorly based on students’ affini-
ties;

- Jenaplan schools of P. Petersen, where elementary groups were
introduced instead of classes and subjects were replaced by
free conversations on life-important problems;

- Project Method of V. H. Kilpatrick with the maximum respect
for instinct-based affinities and natural spontaneous activity of
the students;

- Mannheim system of J. Sickinger, who found a solution in sort-
ing students according to the degree of their mental develop-
ment;

- Dalton Plan by H. Parkhurst, who believes that students should
be approached not only individually, but also in an individual-
ized manner;

- Winnetka Plan by K. Woshbern aiming to reconcile and bring
into connection the individualized and group forms of teach-
ing;

- laboratory brigade system of teaching characterized by the in-
dividual work of groups (brigade) after receiving the tasks and
other necessary instructions;

- the custom-made school of E. Clapperds, which completely re-
spects the student and which is based on their needs, abilities,
opportunities, and development potentials;

- the system of M. Montessori, which started with the child and
the biological determinism, suggesting that a child should be
given the adequate environment and adequate tools (didactical
materials) and with their help the child will be able to freely
and individually express its biologically given activity; and

- free group work according to R. Kuzin with elements intro-
duced into the environment in accordance with the child’s
wish.

Unlike the approach of V. Bandjur, who sees the historical turn
in the student’s position in pedagogical orientations and bourgeois
reformist movements, N. Havelka (1999, pp. 20-29) speaks of educa-
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tional concepts and their impact on students’ status in the teaching
process. Accordingly, he states that:

- cognitive or academic concepts promote the involvement and
development of student’s cognitive capacities;

- personalized or humanistic concepts develop the emotional as-
pect of student’s experience and behaviour in school, particu-
larly observing the communication with the teacher and other
students;

- behaviouristic or technological concepts focus on school or
teaching situations, as well as the exact environment designed
to provoke certain ways of behaviour;

- interactional or socio-activist concepts aim to bring the stu-
dents into interpersonal groups and active patterns of behav-
iour, where the basis for education lies in the communication
between the teacher and the student; and

- combined model insists on development in the form of pre-
pared solutions which should be able to present the basis for
the educational work in school.

Each of the previously mentioned concepts could be oriented in
an exclusive direction (clearly differing from other concepts and
insisting on originality of one's own ideas, concepts, and argu-
ments) and inclusive (looking up to other concepts, their values
considered valid and reliable).

Unlike the stereotypical teaching, which presents the synonym
for “old school”, we consider the modern type of teaching to be a
specifically organized and institutionalized process of gaining
knowledge, skills, and habits, with simultaneous involvement of
communication and interaction between students and teachers,
according to previously defined and verified teaching plan and pro-
gram (Mujanosuh, 2008, p. 14). However, while analysing the devel-
opment of school and teaching during the historical development
of the society, V. Poljak (1972, p. 105) believes that even then, in the
“old school” environment with repressive education, there was a
seed of a new view. According to the law of dialectical develop-
ment, that seed had a significant evolution, with various and
expectable oscillations, depending on conditions of the society.
This attitude points to a conclusion that after all, the “old school”
should be taken as a standing point when analysing and elaborating
on the student’s status in modern teaching. This should be done
mainly because three concepts were identified during its historical
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development: student as an object, student as the subject, and stu-
dent as an object and the subject. Each of the three concepts had
characteristic normative, theoretical, and organizational solutions.

CHARACTERISTIC PROBLEMS RELATING
TO UNDERSTANDING OF STUDENT’S STATUS
IN CONTEMPORARY TEACHING

The “old school” critique consequently brought about the rejection
of didactic concepts of “teaching knowledge” and a new didactic
concept of “earning knowledge” was introduced (Poljak, 1972,
p. 106). This new, contemporary school and teaching have also
rejected the teacher as authoritative and dominant in relation to
students. A significant turn occurred when a new concept of the
teacher as student representative in the society was introduced.
The student (pupil, attendee, and alike) is a person who receives
knowledge, develops skills and habits, creativity and other abilities,
strengthens and confirms their personality, in a didactically and
educationally based teaching process. (Brankovi¢ & Ili¢, 2011,
p. 111). Therefore, the aims and curricula of the “new school” are
chosen according to the students’ needs. This new relation on a cer-
tain level of development of pedagogics and teaching, meant the
absolutisation of student’s pedagogical status. Consequently, con-
ditions were created for the development of “pedo-centrism” and
the status of the student as the active subject. This explicit request
for subjective position purports that the student sets the goals,
chooses the curricula, studies individually and is not being taught,
but independently evaluates the educational accomplishments
(Mwujanosuh, 2008, pp. 14-15). It is of great importance to take care
not to accept the pedo-centric view of student’s subjectivity, by
which they are placed above the teacher and teaching, instead of
being in the middle of the teaching process. That would lead the
students to themselves, to their own enclosure, final individualism,
and further to excessive liberalism, anarchism, intolerance, and
dehumanization of personality. From the point of view of contem-
porary pedagogy, that is entirely unacceptable.

All discussions about the school reform and new contemporary
teaching, which would ensure the realization of educational tasks
in the most efficient way, ask the question of how to make sure the
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student have a status of the subject in the process and still preserve
the logical and didactical structure of the teaching process, as well
as the role of a teacher in it. The biggest change affecting the mod-
ern school is the awareness that teacher’s role is changed. This
altered the organization and execution of teaching. Nevertheless,
the modified relationship between the teacher and the student can-
not be observed in isolation from all the changes that characterize
the modern society. Consequently, we can conclude that all the
requests for the subjective status of the student in the process of
their own development, present a mark of fundamental change in
the society, originating from its development. These changes in
school organization had a significant influence on teachers. They
are no longer the managers of educational work, the main contrib-
utors to the teaching process, including the student’s development.
From now on, they become leaders, advisers, those who control,
support, and learn how the student will learn (Mali¢, 1972,
pp. 133-134). In the modern school, the student is treated as some-
one whom the teacher will enable to construct knowledge, develop
abilities. Furthermore, the teacher educates and influences the for-
mation of certain values. With exquisite skills to organize, carry
out, and boost the teaching process, the teacher joins the mix of
other teaching factors, their effect depending on the preparedness,
especially on their inter-factor correlation (Prodanovié & Nickovic,
1974, p. 115).

Various studies of student’s status as the subject in the teaching
process mention different concepts—student’s activity, student’s
self-responsibility, partnership between the teacher and the stu-
dent, student’s self-development, cooperation between the two as
equal partners, and alike. If we would try to define the notion of a
subject from a pedagogical viewpoint, then we would be able to say
that the subject is an agent of the educational process. Assuming
that the student is the subject brings us to the conclusion that they
are also the owner of the educational process. In order to avoid
misunderstanding, due to this absolutistic view of the student’s sta-
tus in the modern school, it is vital to mention that teachers are
subjects as well and agents of the educational process, only with a
different pedagogical function. It would be very dangerous and
harmful for the teaching process to underestimate, reduce, or even
exclude the pedagogical function of the teacher.

Previously elaborated views all point to the conclusion that indi-
vidual and common roles of students and teachers in the organiza-
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tion and realization of the teaching process are determined by
numerous objective and subjective factors. The group of objective
factors includes scientific and technological, economic, cultural,
and social development, accomplishments in certain social commu-
nities, in a particular period of time. Accordingly, this group of fac-
tors purports the knowledge of normative and legislative
regulations that are used to determine social and educational rela-
tions (school system, legal system, socially determined aims and
educational tasks, teaching curricula, material, and technological
infrastructure). When it comes to subjective factors, it is a matter
of expert, didactical, and methodological qualification of the teach-
er, as well as the structure of their intellectual, character, emotion-
al, and motivational traits. In addition, subjective factors which
determine the status of the student are also cognitive, emotional,
and psycho-physical characteristics. They define the structure of
each person individually, the structure of the class, social environ-
ment and social status, educational degree and professional activi-
ty of the parents, as well as the formation of the attitude toward the
school and the teacher.

PERSPECTIVE OF STUDENTS’ STATUS
IN CONTEMPORARY TEACHING

A shift in social relations, different function of the school, science,
technology, and civilizational development significantly contribut-
ed to the change of student’s role and status in the teaching pro-
cess. However, the results of numerous studies of the teaching
practice show that this shift is neither easy, nor fast. It is also evi-
dent that there is still a gap between modern pedagogical theory
and the teaching practice. Accordingly, a logical and justified ques-
tion is what the cause of such a state seems to be. Authors who deal
with the analysis of our teaching practice (Mujanosuh, 2008; Viloti-
jevié, 2000; Havelka, 2000; Tpymesuh-Camosuh, 2016; 3ykopiuh &
Ionosuh, 2017), find the reasons for such a state in both students
and teachers, as well as subjective and objective factors which
determine their relationship. It has been established that students
are “overladen” with learning material, without sufficient motiva-
tion to participate in the realization of the teaching process, and
with significant lack of critical thinking skills. Besides, due to indi-
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vidual differences between the students, their activity varies
depending on the class subject, content of the course, dominant
form and method of teaching, age and prior knowledge, type of
school, working style, and teachers’ behaviour. If the student only
listens and tries to memorize information received from the teach-
er, without trying to analyse and apply it, to draw conclusions and
generalize; if the student is not interested and does not experience
the cognitive conflict and dissonance; if they do not ask questions,
try to find the answers display curiosity, then they cannot have the
subjective status in the process of teaching. In that case, students
can only be a mere object and a passive participant in the process
(Mnagenosuh, 2006, p. 125). When it comes to teachers, the most
common obstacle is their inadequate preparedness for more com-
plex and more responsible roles, insufficient motivation, poor
social status, and exceedingly large number of classes and other
obligations prescribed by the curriculum. In addition, the teachers
are not free to choose the lesson materials since they are bound by
the curriculum. Hence, teachers’ autonomy should be examined in
the context of curricula, according to which they are supposed to
be active, have the freedom of choice and decision making, but also
be accountable for the choices and decisions they make, and the
due consequences. Regardless of the fact that both previous and
current normative and legislative acts (3akoH 0 ocHOBaMa cHUcTeMa
odpasoBama 1 BacruTama, 2009; 2013; 2017) allegedly place the stu-
dent in the centre of the educational process, that goal seems
impossible to accomplish due to human resource issues, material,
technical, and social conditions. Therefore, the essence of the prob-
lem lies in the fact that there are differences which have existed
throughout the whole historical development of school and teach-
ing, which still do exist, between the goals proclaimed by the socie-
ty and those actually achieved.

Striving to create conditions for overcoming the current state,
various ideas and suggestions for solutions have emerged. Recog-
nizing the fact that the subject position of the student in the educa-
tional process presupposes their active individual participation in
teaching and extracurricular activities and responsibility for their
own development, one of the possible solutions is the individuali-
zation of teaching using modern educational technology, starting
from the planning phase, through the selection of educational con-
tent, courses, forms of work, methods, procedures, and approaches
to evaluation. By using the modern technologies in the planning
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phase, a significantly more active role of the student is achieved.
Likewise, the teacher is in the position to lay out and present the
global curriculum and subject plan by using various methods. Dif-
ferent interests and opportunities for students to use various mod-
ern educational technologies can be achieved while designing the
curricula, subjects, procedures, forms, and work methods; by using
the multi-media materials and actively participating, students are
able to overcome the subject problems with more efficiency; they
are highly motivated for thinking, logical analysis, and drawing
conclusions. In addition, students are able to deal with certain units
of the syllabus on their own, either guided or controlled by the
teacher. The usage of modern educational technology makes the
process of evaluation easier, it becomes more objective and effi-
cient. By using computers and other digital devices, students can
have their individual work assessed, can get answers and feedback
on the quality of their work, etc. Hence, students have the opportu-
nity to continuously monitor their own work, which presents the
best way for permanent and constant self-evaluation.

Modern educational technology and multi-media tools do not
present an a priori guarantee for successful overcoming of the prob-
lems. Still, if they are adequately used and if there are certain con-
ditions for their use (material and technical resources), devices and
means of modern informational technology can present a signifi-
cant asset in creating the proper environment for the students.
Multi-media and digital environment, which characterize the life
of young generations, have become their natural habitat which
enables them to easily find their way in the world of virtual com-
munication, faster flow of information, with more curiosity and
activity. Nevertheless, even though the modern means of educa-
tional and informational technology are highly welcome and pres-
ent a significant asset for the student in the process of learning,
they cannot replace the role of a teacher. Teacher’s prerogative,
which makes them the irreplaceable factor in the teaching process,
remains their didactical and methodological expertise. Their
knowledge of pedagogical and psychological principles and rules
presents a crucial help to students on their way to knowledge and
maturity (Mpywesuh-Cagosuh, 2016, p. 104). Development of sci-
ence, engineering, and technology will continue to bring about the
rapid changes in education, but they will not be able to educate
personalities. Therefore, when seeking for the right conditions
which could enable the total accomplishment of student’s subjec-
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tive status, it would be wise to start from establishing different,
more humane, more equal and first of all, more direct relations
between students and teachers. Among numerous problems which
are evident in the modern school, one of the most obvious is the
relationship between the participants in the teaching process. The
subjective status of the student in the process of teaching demands
for both parties to understand each other, respect the partnership
and collaboration, with clearly set tasks, rights, and obligations for
each of the two. Building a proper relationship between the student
and the teacher is a fundamental issue in contemporary school and
teaching; insisting on this partnership is a natural part of educa-
tional work which significantly differs from all other social activi-
ties. Surely, striving to create the pedagogical climate as favourable
as possible, which could enable the student to reach the more
active and equal status, is necessary to establish a significantly
higher degree of democracy in the society. The main prerequisite
for accomplishing this goal is for the student to be active and genu-
ine subject in the contemporary teaching process.

CONCLUSION
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The status and role of the student in the teaching process were
treated differently throughout the certain stages of societal devel-
opment. By following the school development and the system of
education at various levels of civilizational development, it is possi-
ble to conclude that students mainly had the passive, submissive,
and very often, a humiliating status. In certain shorter periods of
history, particularly in the era of Humanism and Renaissance, the
period of edification, as well as during the influences of pedagogi-
cal ideas and movements of the bourgeois society, the status of the
student was somewhat better. However, the fact remains that their
inferior position did not significantly change since the constitution
of the class system in the school until the last quarter of the previ-
ous century. Insufficient development of pedagogical theory and
the teaching practice significantly contributed to such a state of
affairs. Surely, that kind of schooling and teaching (,,0ld school®)
were ruthlessly criticized. That relationship generated numerous
new ideas soon to become pedagogical movements, approaches,
and systems, supporting free development of the student and gain-
ing knowledge as consequential effects of their own observation
and thinking; students’ activities and functional knowledge pre-
sented their imperative requests. Some of the efforts led astray.
Attempting to find the answer to the unbearable passive status of
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the student in teaching, in a particular stage of the development of
pedagogics, led to the-so-called “pedo-centrism“. Pedo-centrism
followed a course which considered the student as the active sub-
ject. Altered social relations, different school function, and devel-
opment of science, technology and civilization in general have
significantly contributed to the change of the student’s status in
the process of teaching. Major change that happened during the
societal development and progress of the teaching system, as well
as the status of the students in it, resulted mainly from the change
of the teacher’s role. Since then, the teacher stopped being the
agent of the educational work, manager of all the actions involving
student’s development; from then on, they became leaders, advis-
ers, those who control, support, and learn how the student will
learn. Nevertheless, there are numerous problems caused by objec-
tive and subjective factors, such as the changed role of the teacher
and the status of the student as the subject, their mutual relations
of respect and clearly provisioned tasks, rights, and obligations.
Striving to achieve this can contribute to overcoming problems,
creating conditions for affirmations and achieving the subjective
role of the student in modern teaching. Surely, it would be neces-
sary to create an adequate pedagogical climate and social environ-
ment in order to achieve these goals.
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3BE3IAH M. APCUR

YHUBEP3UTET V [TPUIITHUHUA CA [IPUBPEMEHWM CEAMIITEM
v KOCOBCKOJ] MUTPOBUIIA, PUITO30PCKU GPAKYIITET
KATEZPA 3A TIEQATOTH]Y

JENEHA B. BABUR AHTUR

YHMBEP3UTET Y [TPUIITAHA CA TIPUBPEMEHWM CEJMIITEM
v KOCOBCKOJ MUTPOBULA, PUIO30OCKN GAKYJITET
KATEZIPA 3A EHIVIECKU JE3VIK U KEbUOKEBHOCT

TATJAHA C. PAZIOJEBUB

YHUBEP3UTET Y [IPUIITUHA CA TIPUBPEMEHUM CEJMIITEM
Y KOCOBCKOJ MUTPOBULA, PHIO30OCKN GAKYJITET
KATEJZIPA 3A MIESATOTUAJY

PESUME TTOJIOXKAJ YYEHUKA Y CABPEMEHOJ HACTABH — CTAHE,
IIPOBJIEMHU, TIEPCITEKTUBA

OmniuTe je MO3HATO Ja je HacTaBy Kao APYIITBEHO-UCTOPUjCKY Ka-
TEropujy TOKOM pPasJIMYUTUX Neprofia LUBUIN3aLIjCKOT pasBoja
KapaKTepHCcaso M0CTojarbe BUIIE HEITOCPEIHUX U MOCeOHUX $aKTo-
pa, Mehy kojuMa ce mocedHo M3zABajao yueHUK. [10J10Kaj yIeHUKA Y
HACTaBHOM IIpOLieCy Ce TOKOM MCTOPHjCKOT pasBoja APYyIITBa Me-
a0, IITO je yC/IOB/bABajIo U MPOMeHyY Herose ysore. Bynyhu na ce
IIOJIOXKAjeM y HacTaBU YYEHHK IIpUIIpeMa 3a PasjIMuuTe yjore y
IPYyLITBY, OHA, 0J] IPBOT JIaHa IIKOJI0Bamka, Tpeda Aa dyae y yHKIu-
ju cTBapama ycioBa Koju he my omoryhuru yuectBoBasbe y goHOMIE-
1Y OJ/IyKa, popMUpamy BEUITHHA 1 HABUKA, pasBUjarby CIIOCOOHO-
CTH 3a yuelme, MUIbehY, Namhemy, pasymeBamy, pelIaBamby
npodsiemMa, MHTEIEKTYaTHOM 0CaMOCTa/bUBaby U IMPUMEHH CTede-
HOT 3Hama y mpakcu. Mehytum, u mopex tora mro mely ayropuma
Koju ce Onrke daBe mpodeMoM MOJIOXKaja ¥ OFHOCA HACTABHUKA U
y4YEeHUKa IIOCTOjU pesIaTUBHO BUCOK CTEIIeH CarJIaCHOCTH O TOMe Jia
Ce jeZlaH o1 HajBAXKHUjUX 33a/laTaKa HacTaBe OIJieZja y CIPEMHOCTH 3a
HaIlylITakeM TPaAULYOHAJIHOT IPUCTYIIA U CTBOPE YCJIOBU Y KOjU-
Ma he ydyeHuIM SUTH OATOBOPHMU 3a COIICTBEHO yUerhe U IITO YUTAB
XX BEK, HAPOYMTO HErOBY APYIY IIOJIOBMHY, kao 1 novyerak XXI Be-
Ka, KapaKTepUIly MHoOre pepopMHUCTUYKe HZeje ca LbeM Ja ce
CTBOPY HZeasaH KOHLENT 0dpa3oBara, IIUTame je IITa Ce CTBAPHO
IPOMEHWJIO U jeCy JIM TIpOMeHe Y 0dpa3oBay yTHLale Ha IPOMeHY
TI0JIO)Kaja YYeHVKa y HaCTaBY WJIY, jOII YBEK, y OBOM ZOMEHY II0CTO-
ju Hecksaz M3Melly caBpeMeHe IeZarolke Teopuje W HacTaBHe
npakce. Pa3Boj Hayke, TEXHUKe U TEXHOJIOTH]je JIOHEO je,  y dyayh-
HocTu he nonocuTy, dpse mpoMeHe y odpasoBamy, anu Unax, Hayka,
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KJ/bYUYHE PEUU:

TeXHUKa U TexHosoruja Hehe mohu fa BacnuTaBajy IMYHOCTH. 3aTO,
y TpaXkerby IIOBOJPHUX YCJI0BA KOjU MOTY Z1a 0yly Y GYHKIIMjU ITOCTIe-
IIMBaka U MyHOT OCTBapMBamba CydjekaTcKe Mo3ulivje yIeHrKa y ca-
BpeMeHOj HacTaBu Tpeda Mmohu o yCrocTaB/bama APyradujux, Xy-
MaHUjUX, PaBHOIIPaBHUjUX U, IIpe CBera, HENOCpeJHUjUX ONHOCa
usMely ydyeHuka U HacTaBHMKA. CTBapare IO3SUTHBHE I€/larolIKe
KJIMMe Koja omoryhaBa mapTHepCcKu OZHOC M3Mel)y yueHuKa U Ha-
CTaBHUKA, TEMeJbHO je IIMTame CaBpeMeHe IIKOoJIe, 0J] UMjer pellaBa-
Ba 3aBUCH U OCTBapUBame IJIABHOI LIWJ/ba: YYEHUK aKTUBHU U
VICTUHCKU CydjeKT caBpeMeHe HacTaBe.

HacCTaBa; YI€HUK; HaCTaBHUK; nonoxcaj Y4€HUKa, yJiora y4Y€HNKa.
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